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Data Review

Data Analysis of SWIS data from 2018-2019 shows that there was a need for major 

referrals to decrease. Aligned with the School’s Student Improvement Plan, the goal 

for General Ray Davis Middle School was to have these referrals decrease by at least 

3 percent in order to improve student achievement. 

Minor and Majors for GRDMS for the 2018-2019 school year  



High Priority Issue Identified

• Overall, Students were receiving numerous referrals for 

In-School and Out-of-School suspension for various 

infractions. This time out of the academic classroom 

setting negatively affected the achievement of these 

students. After numerous data drill downs, the same 

students were having discipline issues in numerous areas, 

times of the day, and with different teachers. 



Team Members
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• Diana Larsen, School Records/School PBIS coordinator

• Dana Stone, 6th grade Social Studies teacher
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SMART Goal

Decrease the number of sixth grade minor  

and major level referrals by 3% from 

October to May through the 

implementation of Character Ed and 

student management professional 

development on a monthly rotation which 

would impact student achievement .



EDUCATIONAL SETTING
Rockdale County Public Schools 

General Ray Davis Middle School



District Overview
RCPS 2019- 2020



District Demographics

RCPS 2019- 2020



School Overview
GRDMS 2019-2020



School Overview

All Grades 6th Grade

GRDMS 2019-2020



School Demographics

GRDMS 2019-2020



Educational Setting
GRDMS 2019-2020



Target Group Demographics

GRDMS problem behaviors 



Target Group Demographics

6th grade students with more than 10 referrals



ANTICIPATED BARRIERS 

AND ASSUMPTIONS



Anticipated Barriers
• Consistent Implementation of PBIS 

• Use of strategies 

• Use of Interventions

• Consistent PLC for Faculty and Students 

• Teacher Buy-In

• Student Buy-In

• Use of SWIS to document infractions

• Misuse of Minor vs Major classifications for infractions 

Overall, the faculty at GRDMS had numerous concerns about the implementation of PBIS and 

its overall effectiveness. This concern made the task of implementing effective PBIS strategies 

difficult which increased the need for Professional Learning concerning PBIS and SWIS. The 

Teachers needed to be instructed on how to use both platforms properly- one to increase 

positive reinforcement and the other to document planned and data proven strategies for 

intervening with behaviors. 



Assumptions

The team assumed that teachers would use planned 

and data proven strategies once provided as well as 

participate in the PBIS rewards system simultaneously. 

The team also assumed that the students who were 

selected to participate in the weekly intervention 

would actively attend as well as use the character 

education strategies to decrease further discipline 

issues. 



ROOT CAUSE ANALYSES



Five Why’s

[Description of the Process]

Why should teachers use SWIS to document minor 
and major referrals? 

Why are only some teachers following the SWIS 
behavior matrix consistently?

Why are only some teachers using PBIS strategies 
with students consistently?

Why are interventions and strategies not reviewed 
with teachers and students consistently? 

Why are there a specific set of students who are 
having difficulty with behavior?



Five Why’s

The initial problem was derived from the School 

Improvement plan and was shown to be an area of 

concern. From there, the team decided that faculty 

full participation should be targeted as well as well as 

determine how the top 10-15% were determined. 

After that was concluded, the team then began to 

decide how to reach those students and faculty 

members. 



Fishbone

[Picture]



Fishbone

It became apparent that there would many issues that 

would arise when trying to determine why the 

discipline had increased and the need for it to decrease 

as well as factors that would determine how the 

execution of the plan would end. 



Comparison of Root Cause Results

The common factor throughout the entire Fishbone exercise was that the faculty lacked 

knowledge in various areas that directly affected the enactment of using PBIS and 

SWIS correctly and consistently. The 5 Why’s exercise determined that there was not a 

consistent method of reviewing factors of both PBIS and SWIS to help both the faculty 

and student body understand its implementation. 



Verification of Cause(s)

All students’ breakdown by Tiers 



LITERATURE REVIEW



Literature Review: 

Educational Significance

Programs like SWPBIS require that Teachers have the 

same rigor that is required for academics with that of 

behavior in students. Students are more likely to engage 

in learning and less apt to engage in negative behaviors 

when the school environments is predictable, consistent, 

positive, and safe ( Bruhn, Hirsch, Gorsh, & Hannan, 

2014). 

The Need for PBIS & SWIS

Schools that implement behavioral programs like these typically see a decrease 

with exclusionary discipline action overall (Afacan & Wilkerson, 2019). 



Literature Review: 

Educational Significance

Research suggests that Teachers are the most valuable resource in a school setting. 

The SWIS system is an ideal tool that can be very useful in assisting in getting 

answers as to when, where, and why ODR’s are being given. Only then, can 

teachers guide students in the right direction for more positive behavior (Hawkins, 

2018).

Unfortunately, staff are often not provided with adequate support 

that enables them to implement behavioral interventions with 

high fidelity, resulting in poor student outcomes. Using a multiple 

baseline design across three student–staff dyads to examine the 

effects of a treatment package(Interventions) consisting of (a) 

self-monitoring fidelity, (b) collecting data on problem behavior, 

(c) entering these data into SWIS, and (d) reviewing these data 

weekly (Pinkelman & Horner, 2018). 



Literature Review: 

Educational Significance

Concerns with SWPBIS 

for Teachers

While understanding the reasons for negative student 

behaviors, having an appropriate and corrective approach 

to handling the misbehaviors are the challenges for the 

adults. As adults involved in the school setting, there 

needs to be accountability and reliability that adults and 

staff are on board with the PBIS framework and approach 

to handling negative behaviors (Peters, 2019). 



Literature Review: 

Educational Significance

If moral character education is to be formally and optimally 

integrated into the classroom, then much is required in the 

preparation of the teachers who are the architects of these 

learning environments. (Lapsley, Holter, & Narvaez, 2013). 

This calls for teachers to fully commit to the execution of 

the character ed program as they would with any other 

initiative conducive to learning. 

Character Education 



Literature Review: 

Educational Significance

Since teachers play such a crucial role in the 

socialization of their students, they must modify 

their curriculum to meet the needs of their students 

and facilitate students’ moral growth. Educators 

must be proactive in teaching good character, 

especially with all of the challenges and negative 

influences that our youth face today. (Graff, 2012). 



Research-Based Interventions

• Students who participate in Character Ed are less likely to 

become discipline problems when coupled with PBIS. Also,

• Including Parents in the Character Ed curriculum is beneficial 

to the effectiveness of the program (Ferrera,2019) .

• Tier 2 students begin to show positive behaviors when 

involved with character education development from 

teachers.Tier 1, 2, and 3 students require adapted and 

responsive interventions based on behaviors exhibited. This 

suggests that all students are not given the same responses 

under Tier 1(Simonsen & Sugai, 2013). 



Research-Based Interventions

• In order for PBIS to work efficiently, Teachers must commit to 

the entire process and consistently model and expect the desired 

behaviors from students (Palmer & Noltemeyer, 2019)

• Teachers are required to be prepared in order to perform 

character education through professional development (Peters, 

2019).

• Teachers having the opportunity to review SWIS data 

weekly and consistently (Pinkelman & Horner, 2018). 



Reflection on the Literature

Research shows that success with using SWIS data to coincide 

with interventions by reaching students according their proper tier 

can improve the negative behaviors as well as deter them from 

being chronic. 

This will help improve the deterioration of problem behaviors and 

it should encourage teaching and reinforcement of social 

expectations and behaviors across all environments for all 

students and by all staff



Reflection on the Literature

Research shows that these root causes can negatively impact 

success by creating conditions that are prevalent with behavior 

concerns that impede learning as well as cause students to reach 

disciplinary consequences that can be detrimental to their future. 

Without professional development, teachers miss opportunities 

to engage students and create different pathways that 

encourage desired behaviors conducive to learning. 



Reflection on the Literature

Research shows that the following interventions have been proven 

to work in schools like ours: 

• Character Education

• Professional Development on PBIS and SWIS for teachers

• Class Observations for consistent implementation of SWIS 

interventions



ACTION PLAN



Interventions Selected

Character Education: 

Students would attend Character Education classes 

every Wednesday for 45 mins during their 

connection time to review various topics 

concerning student behavior, consequences, and 

making positive choices. 



Professional Development for Teachers:

Creates an opportunity for teachers to increase their pedagogical 

skills regarding interventions for students exhibiting behaviors that 

requires further attention. 

Increased Knowledge, Administrative support, Duration, Fostering 

coherence, and Timing are all components that create a successful 

profession development. 

Interventions Selected



Plan, Do, Check, Act
What:

Character Education 

Who:

Action Research Team (Stone and Stinson)

Monitored:

Weekly; every Wednesday

Feedback:

Students would receive feedback in small groups conducted by 

Social Studies Department



Interventions Selected

SWIS Implementation: 

Through constant data drills of student behaviors, Teachers use 

SWIS to document their proposed interventions, parent contact 

and perceived motivation for negative behaviors. 



Plan, Do, Check, Act
What:

PD on PBIS and SWIS interventions for Teachers

Who:

Action Research Team (Larsen and Vazquez)

Monitored:

Bi-Monthly and as needed

Feedback:

Classroom observations required feedback within the week of the observation

PD feedback was reviewed within meeting



Leading Data

Initial implementation success was monitored by weekly reviews of SWIS data 

for the top 10% of students receiving referrals. The target for success was 

seeing a constant decrease in minor/major referrals within the SWIS database. 



Plan, Do, Check, Act

What:

SWIS Drill Down 

Who:

Action Research Team (Vazquez and Mrs. Dyer)

Monitored:

Weekly; every Sunday 

Feedback:

Monthly at PBIS Tier 1 Meeting 



Results of the Monitoring Process

6th grade Minor & Major Referral 

2019-2020 



Results of the Monitoring Process



Revisions to the Plan

• Character Ed material change

• Milwaukee Social Academy Instructional Group 

Curriculum  to Overcoming Obstacles Curriculum 

• Student reflection added to curriculum

• Employing Observations of classrooms 

• SWIS drill down data suggested the need for 

additional support for teachers 

• Interventions and Positive Reinforcement strategies 

were provided after observation for teacher 



DATA COLLECTION, ANALYSIS, 

AND INTERPRETATION



Overall Results



Results by Subpopulations
2018-2019 school year 

2019-2020 school year 



Results by Subpopulations



SUMMARY OF RESULTS AND 

CONCLUSIONS



Summary of Outcome 

After reviewing the Data, it was apparent the outcome was somewhat 

skewed. The amount of teachers that were imputing information in 

SWIS data from last year to this year has increased dramatically. Due to 

this, the information provided for this school year was highly inflated 

which has skewed the data significantly. 

The sixth grade did show a decline in referrals in comparison to all 

other grade levels, however the implementation of character ed is not 

known to be the source as there was a significant increase of teacher 

usage and referrals recorded in SWIS. 

Due to COVID-19, the continuation of analyzing data was not possible. 



Unexpected Results 
8/1/18- 5/31/19 8/1/19- 3/31/20

67% increase in 

staff members 

using SWIS data
85% increase in 

referral 

documentation by 

staff

6th Grade 6th Grade



Lessons Learned

• It is best to check discipline data frequently. The data 

shows which students need interventions as well as which 

teachers need strategies to help students change behaviors. 

• Collaboration is necessary to see the plan through. 

• Creating a platform for timely Feedback for Teachers can 

help adjust PD to better empower the teacher to provide 

interventions. 



Next Steps

• Fully implement Tier 2 for PBIS throughout the entire 

school in 2020-2021 school year. 

• Create various intervention plans for students who show 

the need for support with behavior based on Tier 2 and 3.  

• Give teachers access to SWIS data so they are able to 

review this data and see what interventions are working 

and which are unsuccessful. This should be done on a 

weekly basis.  



Questions?


